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1. [FLBIC
HATFHEZGD &I 5 T8, HEOKRE
FioHREHETDHO, HH SRS 28N

DFGHE = REMIE % ARk 4afi A TV % (Stokoe, 1960)
FERRE RSB A BRT @R E 2 E, AOE - FHD
HEKRVZEOHMBE BIF €5 &5 #13, HE
LNNDOFHEHEZEGTIRENDHLEDD, Bk
ANDOEFREHENEFHICEST, B8 L2
ELTOFHFEFHEEBFIBRS T, #lZIE
Jacobs (1996) 13, FFERFEEFEHICE D TTY AUA
Fi6 (ASL: American Sign Language) O & 155
B, FEEBCHASBEREIUCLS, A7dU—41CH
HU, 1,320 RFILL EOFE R, P 6~154F0
Hfz#ET 5 LA > T 5D,

AR FEESEES 707 T A%, 90~240
FIRBETREINTNS Z ENZY (Monikowski,
2009 ; —#il, 2018), FEEEHEGE IO I L%

BT LAEEO—MITFFEEREER IOV T LITHE
O, Tl S LRmE, ZiEh, BTROWTH
DEFEITHBNTD, ZEOFHESHEAFIIIHRD

TAR+4THDY (Anderson & Stauffer, 1990; Ball,
2013; Godfrey, 2010; Monikowski & Peterson, 2005;
Monikowski, 1995; Quinto-Pozos, 2005; Roy, 2000;
Shaw et al., 2004; Gometz et al, 2007; Stone, 2017 ;
£, 2013 B2, 2018 72 &), MERAIBRICH TS
BlD% < 2, FaEsmEAORSICESLIRITN
W& 78 5 72 1Y (Shaw et al., 2004; Roy, 2000; Stone,
2017), BAETIE, FaEEREZHETEOIZ L
AEM, JBAEF@BEOFEREEFEICE DOV [F
A B RO FEEREEBRA Y F2 T 4] TBW
THAFFZAE U FFEBRN —Z 2 T 22T 5,
UL, RWEKTH 2 [FafmiRt] o &R
DERRIIMS (2019 FFEIX 11.0%), BRKITIEF
HEAAN S 10 F2EHT 570 8, HAFFESEY -
WRBROIFEDNRIIL TN D EIETE WD, Bl
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OFFHHERFICONTH, HRAFIVITHRNTSHE
ZF VAL (Taylor, 1993 « 2000 ; HEFfh, 2017 ;
R, 201972 &8), TOERICIITHSHEYEED
At EInbsLEEZEND,

ZDXDBBREEADIZ, R EHMTH
WL RIVOFFESHEE G RIS E 21T, ¥8#E
EADOFESHEEETEL, @0y +—V%E
EZE LN R B BIREEZ R > TO LS BENDH 5,
S RMEEER ERPIRIBEEZDZNT, H—5iE
H1% (FLA) &, FETXTOANRG I REG S
LiRBHDITHL, B_SEEA (SLA) Tl &k
72 BEEO BEE EEE AL T E, FEA
EOLEIREBITKD S, T LT, FUBEE - %
BRE N Th > Th L2 OFGEZ 1T FHE N
MREWN (B, 1994 ; /NI, 2018), Z DfEANZE
ERESLEATZERD 1 DELTEEEENH T
5N5, SiEEMEER, [SEFETORYZTH
THEEZONDREEDRES] THS (Lightbown
& Spada, 2013), BRI R &8 E 724
MTEEPHZEZRDLFEEICL ST, L20%H
FRAAFE#R D RICEE/ M A\ZETH % (Doughty, 2014)
TITAMETIE, EFREHEEFHESHBIIBITD
SEEEIE MBI L, RA DT HEREESE D E
REICBWT, L2ELUTHATHZERGADS
FEEMEERICDONT, EICRAMWEROB SN SE
KT 5,

2. BEEECB I EEEEMR

SrgimEtE OMEKERICD W TORDIL, HEEN
VIS D SLA OHERAIFELAIC K > TRIED U
M, 2018).,

BUEICRE S ETHRD X FIAIN TV DI EEHE
T A B, [BEAEER#EET A B (MLAT : Modern
Language Aptitude Test) & [E 2 X T —FiBiE
Z K| (PLAB : Pimsleur Language Aptitude Battery)
TdH %, MLAT TI, & HFF5{LEEST (phonetic
coding ability), CiERYBUEME (grammatical sensi-
tivity), HAFCIEAES (rote learning ability), i
B SR8 % B8 77 (inductive language learning abil-

ity) @4 DZ&EWEEFHEEL TWS (Caroll & Sapon,
1959), F 7=, PLAB Tl3, S#EAIAE (verbal intel-
ligence), HEf# )1 (auditory ability), B (motiva-
tion) D3 DEMMEMEERE L, RAERICEL
TIE, EHAYRET] & SRR ITRE D) OMIE I E AAVE
MINTWS (Pimsleur, 1966),

Skehan (1998, 2002) %, &M S, SLADE
FEMEOBM IO A EOMEERICERL -,
MLAT Ok ER EINEZ4DODHIDS B, X
ERBUERE S REN SRR PR I ERE LT [S5
SREEH] &L, Zhuc [RFEmvEE ] & [EiiE )
EMATZ3 ERE#EEETIHMEREML TV 5,
AT EMET I RNT Yy MZEDETDSLA D
AT Ot A (Gass, 1988, 1997, 1998 72.&) ITHS
Labisd e, [LDOETOEMTIIEHEMAEY, HF
ENTEL DB TIXSRBITRE )], e DB Tl
FUBNINEETLENS 2 LTk D,

¥ /= Skehan (1989) 1%, SLA DFEEEEBEICIRTU
THEEHI 2 U 5 St Ok ERE N2 T
DOTIRENNELTNVWS, Thabb, B
13 E A FFB{LAEST (phonetic coding ability) AVEEZE
N, BEMNEDICONT [l OEEENT
ELTWb, £k [l I TEEFEEED
FTRTICBWTEETH SN, HENEDNTE, £
DEEICE>THWELTWS, LT, itEMLE
EOMTRETI O EB S hEN TWIIZE, SiEEEIC
BOWTHNT L a[fEENE VO TR AWM EL TN
% (Skehan, 1986a, 1986b) .

[FeE77) ICBL Tl Wk oRiEERTH 2 [
MriE] & TRMER] 29Tk, SEUnSE
FEEEICE (EEECHE] (WM © working memory)
MWRKEREEZFEZL TH O (Doughty, 2001),
Ellis (2001) &, ZW%ichHz2 B EERNICHBN
THIZ T 2 DI d HERZERIE WM TH
5 &L TW3, Linck, et al. (2014) 1%, 79 DWFZE
2725 3,707 AND L2 FHFEZNRITAY 5t %
T, L2 8B WM OEBENE N 5722 L &R
LT, L2534 0 o B3 7 AL A8 113,
WM OEBEIN—TO@EEHESEDTH DN, &
ROZFEWIIZBNTH Y —FT 4 2T AT A B
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THIE L2 WM OBEN L2 OSERHMO A O
7 EREL TW=ET DMt HRESH H S (Harrington
& Sawyer, 1992),

L1 OFEE & L2 FEOBRICDONWTIE, Cummins
(1979, 1984) 2 X% & LI L2 NS £
FRLNIVTHEELTBD, LIOAFIVEAYF
FESEIYAIGE L2 2B 2 HANEM A F )L &
2o TW5s (LKA ET )V : Common Under-
lying Proficiency Model) , Kahn-Horwitz, et al. (2006)
1%, LINANT TA158, L2 NWEEDA X T TIVD/N
FAITDNT, LI OHFFEBACEHREROREEL
NIVINL2 DY 75— AFIITEEE KRIZL TH
5Z %R UT, 7z, Tarone & Bigelow (2005) 13,
XEFREMN S, L1 OU T T2 —DFEN, L2DH
SHERRUBAFIVITHEL TWD EBRTND,

SLAIZBIT 2 F B M O ERIT, F8 &M
KR THEDETDRTBH S, Woltz(2003) 13,
PERDFEBEBEMET X MEIPRE A ITERNERT
HRBERICHEONTEY, BRUFEHOREZ T
W BITIIATHEEL TS, LML, Harley &
Hart (1997) &, 77 AFEDA~Y—Ta > - 7O
T LDEERRE, FHARTFRORE22D0
7 )y — 7T MLAT O &7, PLAB O S #7047
fEJ1, Wechsler D7 F X MR &2 HE L 7=#ER &
DOBE#Z 3T U, TR L 727 ) — FI3EE R,
FERTHIBL NV —TIEEB/BI NN L2 D=
EOFPHERKRTH>7=EL TS, A¥—Tar#H
B REEEHGENZE RIS EL2HDTH DN,
FDOEDBFEEEHETICH > TS, FiB#EET 2 b
WZE RN TR Z SN D B EE 2 55D,

UL, 1R (incidental) *#E&HED X S 74
NAEFOOEIREIENE O TIE, HEHLED 7O
T 2 & HIET 2 WM 23228 B O iR W T IS 222
HEHLTWEZEINTHO (Robinson, 1997),
BWREHOBEECB T 5 5iEHEIEDERICTDONT
IE, S 5RBIMANHFLZN TN S,

Sawyer & Ranta (2001) 1%, #EREICHBIT S
SLA Z g & 21Cid, #EFO#MMEICY Tu—
FLELDETZDOTIEARL, FHEORMFEIG
CTHREHEEAEZDDNLOBENTHLELT

FERR OIS B S b 167

W2, ZOXIIZ, SLAITHWT, @EikEiEESs
BRI E AR /bt MENEgH5ER
(Aptitude-Treatment Interaction: ATI) Nd 5 &I
THD, TOZEEEFELEWFED 1 DA, Wesche
(1981) THD, Wesche lZRAENRELIZT T
AFEDSLA 707 T AIZBNWT, #brE O SiESE
TEICET 2T =% %25 L1122 DOMREITHIT 7=,
SHTHEINEE WASREIE NS M 72 BT, TR
WEFLE U, SEe a2 05 )
MENEHIZIE, L2 OWREMFERZ PO &L ERE
AT, HHIEE R U 2SR, O &Y
A TIMESTWBHTIE, ERLANVBENWI &
MHSENE o7z, FHEOSEMEE o7 =)
DiEAZEUNHEL, HEMEEARIED &
MTENL, L2OEWREENHIGFTELLEE R
535,

3. FRERZICBIZEZEMMAR

FRESRICH T 2 EaRE IS, HHAERICI
KU CIEREITENTHO, BWIEOMRER S K2k
EINTWARWN, FFEBRERTOY T LZ#O
BERD 2T A ML, BEIOFFERBRITE DN TE
EHYICHTE S NG 2 ENZ N, Tk, BMIEET
H)DEARRIED N Y 7 750 2 RER 2 Ian T
EMZN, TOR®, TAMOEENEEZLEEZH
RTETWBEWEEAT, SB¥EY, #A, H2W
/2 &, FiHERE & U COEtE 2 EfEN DEY)
WZHIE U T WA WETEEME /N & D Stone, 2017; Bon-
tempo & Napier, 2009; Monikowski & Peterson, 2005;
Campbell and Hale, 2008) ,

FHEESHEOEHASHETHL NS, Slirae
B, BEHWRES), RES, WM EWo B HE S5k
DML THEITONTND K IR ER L
Y5 LTINS,

ZD5%5, SLALLTOFRHEHEFAEITBNT
BRHBIEHINTVWDHDIE, EHRENITHS, It
2ol HARRESEHEOF S EFEOWS EN S
WERODEDELT, FiEsEIE, BEOME—
HEREEY U T TR, BE—SKEEES Y
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TAEMEHTHENAE-FIV L2 M2L2) THDHZ
ENFHEL TVWELEEZENLMNETHD, Fibis
L. TR EHEMERAL T, BRI DREIERYIC
SREmEERTHHREETHO, SiElEHRLHE
IZBTZTXRTO SO AR, RE AR 2 ML
IRTFL TS (Williams, 2017), FEFE, BRADF
AFEFICBVTIE, IO EBRT, AREED)
i, EAE—F, FEEOHTZEME - LAYEER
BREODREEE NS EENENAEND Z ENELN
(Baker-Shenk & Cokely, 2002; Gomez et al., 2007)
FREHGEL, FR - (@& - EF) - A0 4 DOEHE
INT A—% TR S LT 5 (Brentari, 1998; Klima
& Bellugi, 1979), Faafagaaerid, FHRlE, 3F
ARSI R ORE YR HIC K > T, FaEHEO R
RICFHEZITL NS, TREEEFALCL, F
DOEHI—TDHFEET S L3N TWS (Wilson
& Emmorey, 1997, 1998, 2003) , Williams & Newman
(2016) &, BN DIEFEEGEE 2RI, 5EBIFGEE
HEEAE BT 2 MRV DZEBIT DWW THER
BT 2110, BRI LT WFEFHEEILZ
ITRWHEIDBRIEHINS I 2R U,
ZDZENS, FREDOBFRMIEG DS RIS
BRI EEZKIZIL TWDEZENINNDIS,
Martinez & Singleton (2018) %, 103 4 @ ASL
RFEERANERHREL T, MIL2 OFEICH S
N5 EHEIEIEE (phonological short-term memory:
PSTM) &iBE=E 5O & WHIEI (Masoura & Gather-
cole, 1999, 2005) 7%, M2L2 OFFEDEHEHITH
NWTHALNDIMEIDTART N D, HHRHFITIL,
SERIY 1 > OEREEET b E, 3 D0 [HEE)
STM| (movement STM) & (F7E D F AT
MO TWERWEIEDIERAE, BV > ORIEH
AL BRIV A ORHEREE) L2D0 [HzEM
STM]J (visuospatial STM) (Corsi Block Test, Visual
Patterns Test (Della Sala et al., 1999)) ZFEfulL /=,
R, ITRTOTHEKIIDNT, FHEOHEREY
5 &EE) STM - FLZER STM ORI, HENS &
EOMBARA SN, KBRS TNS, EH) STM
EHLZERI STM D 5 I3 F536 DB R £ O T HIN %2
UHEEZALTWBZENHSNIR S, 2D &

Id, L2 ELTOFHEEHFHICFFHOFRUAERE
T BEH > TS AREMEZE R L Thd,

72720, By STM 24/ STM W F 56 D55t
FEORNZE TR TE D01, HETHEENM
WZBWTThdEEALND, L2FKIL, EF 5
BOHLFHEmED, SlEFYOUHBERBICE W TRE
FEENREI NS AL UIESREMICILEE SN 52y, #81
MHETNTONT, SHELHFEIROIFEE ML,
FHLE, U GEE—EWRUEAEBITL T
<INGTH D (Williams et al., 2016b ; Newman-Nor-
lund et al., 2006), Z D Z &%, PSTM IE L2 D
BN EHEEOMAEZHATHI LTS
DM, FGEBENE <25 EEENRWZESINAWN
(Hummel, 2009 ; [A]l, 2013) & WHEHESEOH
FREREH B L TN D,

72720, ZOIESFRUEN S SFEUE A DBITIZ.
TERESEEICBNT, SH S8, Fammihio L2
FETHELZN, FalDbEFFRSHEDOL2DIFES
MBTIEESELCTVWSE Z &S (Newman-Nor-
lund et al., 2006), FaEDFEALIEETIL, HL W
T T oD L28E M2L2) b BHETEL
TERIND Z LN THA D,

Gomez et al. (2007) 1%, A XA > Fif (LSE)
LGERAFIOEFGETFUTHELZEL T, (D)
AT S A )V BEIY 1 > O RAERIRE FEAE,
Q) BHAFI : WAIS (T =7 R T — LR AHIRE
), Q) N—VFUF+ERK: MMPI (2 3V
5 %A EHER) OERBNEE, HIRRE, KiF
M, SZECE, HRNEE, OSDOORE, 4) A,
DA4DERELT=, 2840 LSEMRER 7O 5
LZHEEMHELT, 0T T ARBEIIICZ
SOTHEBICEDS T A NEEEL, T0r T A
FEINTEEIE U 72 LSE K OSEFR A )L & QR & 47
WL 7z [ER AT DFE R, LSE OFIGMEIC DWW T,
SELIY A L OREFHARED 227 MR FEL T
Wiz p<.0D)., 7z, SRV A > OREHAEME
& WAIS OFEARBERED 2 a7 1%, ROMBEND -
7= (=41, INSOMEZL, EBIHIS, HEHN,
HEWE SR EDRENIIRO 5N D A THEL
THD, AEEHHCATIVNG FESHEFPEOT

lll
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BRSSP E W EfER DT T\ 5, BROFGNE
ICBIL T, LSE DRGNS o bM< EEL
THBO (p<.01), KIZ, WAIS O i 51 7 5 2
LTWwe (p<.05). Faligsh AFIVA, maRGEs
DENZETRL S5 ETFm L ETEHRND, F
FEIRER T O T AT, FalissdDAITEFRL
TR 2 WIIIMmD TE WD, & U <IE@ERFIE
EAMFFUTFERESHBEATINERILL TN YA TD
DMLV, HEEB IS ATV, Fai =ik
FH, OWTEHTFFEERAFIVORDIZ THITE 5
EW D DIZREBIRZE N,

Williams et al. (2016a) 1%, ASL %#¥ 3 2% #3E
REBREE 25 & MR E LT, WM & L1 (353E) O
R OEERAIGE N ASL OB REAEE THIL S %
MEDIMITDONTHEBIAINIZEZTT > T 5, JEFED
BE, E—RT fxliiEHET A b (PPVT-V; Dunn
& Dunn, 1997), H#HIET A PDAIT & ASL D
FEEEAIRE R U H Al & OBEEE A E A, TEEE
DBHHIFE & & A FIVAY ASL OFEHHIF M
DHOCHMOE A2 FHIL ThE L Tnd, Wil
liams 51, ASL OFBERPEH OO T > 7Tk
DYFEMMS OEH (ASL OiER S LI 7=k 2
RDUGERBRO O EZRTHD) OFEBEIERHL D
D, BEY YT ¢ ICBRZR< LI OREIAN L2 DEE
WCHEZKIZLTNWDEL TS, WM OEEN
HAENBINOEZ EITDNTIE, SElFEHICBNT
ZRIND WM OERED R DRSS E R S
% (Harrington & Sawyer, 1992),

Stone (2017) 1%, - &Y ZF3h (BSL : British Sign
Language) / FEGHiR I — X DZi#HE 20 RI12, L2
FHEOBN D TMERERRT 57280, MLAT
WASI (Wechsler Abbreviated Scale of Intelligence;
Wechsler, 1999) DiME E1T5IH#EH, Vernon Walden
Jeh B A (Kirklee taThi) . SEIY 1 > IE FE
AU (Orfanidou et al., 2009), /X% — > i%# (Salt-
house & Babcock, 1991) % 17y, BSL SCE M
F A b (Cormier et al, 2012) K OEHIRH R & O
HHEEZE DT LTS, ZOMIcH T A MK 1
TWaBH, NTv MNMEEPERE (BIS, Patton et al.,
1995) X L2 DEREFEIEET LN ENER, &

Al BT D EIC B9 2 SCHRAY RS 169

IS E AU INE 5 A & (PASAT; Gronwall, 1977) &
ML AIWAALF 27T AR (TMT; Salthouse et al.,
2000), 7T > —if# (Timarova et al, 2014) |Z,
IR EEE L THEESNZBDEEZ NS =
B, ARETIEER LN,

MLAT OH 7t v b1 (BF%E) &BSL A+
V& DB, 122 B T r=.571, p=.006, 2
SFHIERER T r=.516, p=.017, 4 =HIFER T r=.478,
p=.033 &, LOMHENALNZ,

MLAT D& A7 & 1 FHEBRICIE r=1492, p
=.032 TRPHENRALNTVWS, ZOZENS,
IO L2 FHIc B HEME, B U T 0 cB%
BL<IHHL TWEIEREDDLEZEZENTHITH S,
MLAT O#& A 37 EFIER - @ik A F )V & DI
FEAEHBENR NN > &1, MLAT O
EORFHEEET A ML, H<ETHUHOL2H
BETFHLTOWDDOTH> T, FEMOIEEL
FHTETW/AW I & (Caroll, 1990 ; Robinson,
2005) ZRBLLTWA LS IZdBbhbNns, 2 FHLL
@ BSL &@ROT A M AT 7IIEBHEWITHIEE
MALNTNDZ ENS, L2 &L TOFHEEER
FERMGE, 1ELSTOEWIRTEEEEAD
BEAE—FR (rate) DEELEINTLES &%
RLUTWD, EREORBHEDO 2 3713, 1 W4 OF
#26.5) &6 A (CEH 317 OMICHEEEN S >
= (p<.01), L1 ®HEFEDOWBEBMEAN, L2 O BSL
D SCIEMEHI 2 37 % BSL /T35 iR 0 7 1 ik Bk
EFBEN D > =DM E D MMTIR RS TN,

N — U RREE (HIEME) X, BSL O AFI)LAN
MELTHHEEEITIASNT, Stone IX, BSL OF
ERE IR EL 2R THONS L DI 5720 T
FanwhELTnwa, 7272, Stone DHWZINY —
>R DRI F LB IAREI T O, FEHEOHIRIC
B ER - B D D LY 1 TR D T R
LHBTIMNEND D255,

1WA & 6 A ITBWT, BUY 1 > DRE
HAREO R ITICHREENAS N T EIFHRE
W, BRL7ZEDIC, L2 ELTCOTFHEERY %
BERDHRMNT, L2 fIED, FESELEN S SIEL
HABITL TV 2D EEZ NS,
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4. FEESHEOSHEEMAICEIFSRE

FATHFTR DFERMN S AT, RADFTFREERSRE D
L2 FEEERSE OB T A RE VR &=
WETDZELIMELEATINTH A S, FEl
HEENIL, SHEUMHBERICBNWTT 7y MRS
BT 2 HESI/ZAHY (Skehan, 1998), MIL1 TRERD
BMOSEHLVWEYY T 4 NOBENNNTEET
HEMENS T EZRLTWD, TDEDH, N5
DOIMMEERIT, FHEOFRY 72 R—r> h &
U<, 2/ - EE3R R AL 2 A S T THllE
INBHEND B EEZEND,

72, FEHRUBEE N OMIT, SHERBURMEDE S
FLIERET], ISR FERE I S W o M ER D
L2 FEESESE OVIMERE Z THIL 5 5 AR tEn
H5.

LML, FRBERER T OV T LAPHEREER -
BOHE - XEHEMBERTIE, 2720 m0nRERE
OFFEFBEAFIN, B NN E ==
BELUTROENTED, SBURO1 Ty M
BEIZ & 7= 2 HERALERRE 1) D A AZ DBIEE 2 3T
5 FRMEE L1335 X 5 NI < W, Quinto-Pozes
(2005) 1%, ASL @it S 12id, CL (Classifiers),
RS (Referential Shift), %% [ @ ff H = NM
(Non-Manuals) & W o = SEMEENHAATNT
BO, INSIFFFESEICITWEEZERM - [
R EEE RO SUENESRE T, RADEH S EREES
FIZE S THICHEBAMNHLWERRTNS, ZOXK
D IR RN - FRF 2 SER XORKEREE %
T ZI121E, FEHEFEOSHEEE & SBUM & F—
DAHNZZALELTIRA, 17Ty b ETT R
7w MRS E TOBRUBERE & OREEITHNT
HEMEOBRERZEZBRAN L TOSBENDH D, /I
(2012) 1%, WM 2B 2 EHALE O A&, TR
HIEHMEAE, STEAEIRR, SHRER, WHLEEN
SLA DA 7Ot A ITRBIT DD EV0BM g,
HELICKRESHEZRIFTEL TS, /2,
NoOREENFREE O RICBT Bicss, I, B
RICHRESHEHEL TS, TDXI7 WM DH
HERBMEEN 2 A 51213, BBOX S 7Bk L )b

DOWLIIZEIH 2 WM 1T Th<, 0L HRE
WEMEMT LA T U EZTY) T S DFERD
—IEAOLREE, EHREED S OMYIR B OB RO
HIHAEE OFMBE %175 (Kintsch, 1998) &> /=
E¥RENZTFRTEDELDI, U—FT 14 2T AN
F A b (Reading Span Test: RST) TH#lE 3 2 0%
M5 EEbNS,

F /-, Trofimovich et al. (2007) 1, H A S5
L2 BEIZDWT, WAIS-II O FHMAETH 578
EFIDFERD, SEEEN O - FEEMIERE S I
HBLTwEzEnhs, REHEED S I BESR
RHENAIE AN DHED X WERE I DRN0,
YEBREZETOTIERANWNELTNWD, TihSiHE
ZBNTIE, BREROHBIRERED, FIROARS
9, JH-H - OOMMNEIED, SATE, KO
FERLETEINDINM TEHIND 2D, NM
WHERZMT NN E I DD EEEEICEET
HBHEEZEZEND,

B EEOEEMETIE, L2ITBWTEHRKLAN
D EAEEIREN A 5 FHZEHBT 57200
SEEE % 5 A b (Hi-LAB : High Level Language
Aptitude Battery) DOBIFENHEATHO, WM &S
Lt (WM, BRHIR®, Y5910 2780
AR RIS, WUBE G, BEREE (BAZRE, WS /RAY)
RN, WIGHENRE SN TS (Doughty,
2013,2014), ZZTIRESINTVWIHEREES, &
BB OB ZICEDOWEBDERSOTND,

FWBGEE L X)L L2 HEE, TR EREIC
HAGNESHEUEOT I NSy N ThHBHE%EE
BT 5E&, MMNAERTHDEEEEICH LT, W
B TH5 L2 DREINZ, RO IEM BT 2 k
DEHBIBET TR, BRWLSEEREZ, FiE
EXPED T HER DM A (Pienemann, 1998), 1E
TS, EMEX, RIS X & o 218 (Ellis & Barkhui-
zen, 2005) TiMliL TW ZEHMBETH S D,

TRESBICBIT D SEM MM, A D M2L2
FREFEIIBNWT, FEHFEOEAFTFAPLDOET E
ZTHIL, ZTODOFTEZETIHT 2 HBRLEDORFIC
DRITFBEIENPFEIND, ZDOHITBWVT,
M2L2 & U COFREZBEMET A b ORFED AR S

D

v
=]
%



BN A SRR E O L2 TRt EE 0w

T, S, BEEHICBIT D FEEE
ARHBEH LTI RETH D,

& DA

HEF

AT, HAEMNIRE SR A Bl S (B
ERAOREZE  (#3F) 19K21764), LRSS (B) (—#%)
19H01702) (5 FHF92 20K14047), HF02 HEEE

TR EV T BB & (EEHBORR O R

QMEWMD,Hﬁﬂﬁ%ﬁ$¥(%m$ﬁLﬁﬂ
KIS U 7= HPSRE O&R] OBz,

5| ALK
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